

Annotated Lesson Plan: Narrative Biography 
Level: IH or AL

Homework assigned Pre-F2F

Read a short (2-3 pages) excerpt from a literary text that describes an event in the main character’s childhood.  Do online comprehension checks eliciting short answers of 2-3 sentences in the TL.  Print or screenshot your answers and bring them with you to class.	Comment by Catherine C. Baumann: If you can find or create an audio recording for students to listen to while they read, it can support their comprehension (and pronunciation).	Comment by Catherine C. Baumann: This length of text is plenty for IH/AL readers.  It’s better to have them read less text more thoroughly.  	Comment by Catherine C. Baumann: If students are wondering how “well” they need to understand the text, their being able to answer these questions tells them they have understood enough.  For this first reading, these questions should probably focus the students on explicit text information.  “What happened when…”. “How does the author describe…”
If the students write their answers in the LMS or online, their responses can be used as a formative assessment if you can give feedback.	Comment by Catherine C. Baumann: Comprehension checks targeting Advanced should elicit at LEAST multiple sentences as a response and demand comprehension at the paragraph level.

Choose one of these elements (description of parents, mentions of nature, internal feelings) and draw out all of the language – words, phrases and sentences – related to it.  Bring to class.

Watch the tutorial online about conjunctive adverbs (e.g. finally, still, then) and adverbs of time (e.g. usually, always) do the online quiz.  Find 5 examples of their use in the text; highlight or copy them out.	Comment by Catherine C. Baumann [2]: This grammar assignment targets language the learners will need to do many of the activities in the F2F session.  The online quiz serves as a formative assessment.


F2F activities, Day 1	Comment by Catherine C. Baumann: When the homework students have done in preparation for in-class activities is integrated the next day, you can hold them accountable.  They soon learn that doing the homework makes it possible for them to engage more fully (and use more language) in class.  You should expect all students to arrive in class with the assigned materials.

Group students by topic, But no more than 3 in each group.  Give them large pieces of paper (or let them use the board) to compile the language they noted for each topic.  They may use only the target language!  Give the students about 5 minutes to compile.  Once they have collected all the language related to that topic, ask them to be ready to report whether this info is new information about the main character, relates to known information about the character, or is contradictory information about the character.	Comment by Catherine C. Baumann [2]: Think carefully about how to assign this task to the group.  One option: They must come to a conclusion, but EVERY member of the group needs to be ready to report.  That way, they all need to rehearse together to prepare everyone equally.

Have each group report on their conclusions on the topics.  Create a listening worksheet so other students can take notes on the topics.	Comment by Catherine C. Baumann [2]: Taking notes in the TL is a skill we often assume our learners can transfer from their L1.  Having students take notes encourages them to pay attention – but you must be sure to USE THE NOTES in a subsequent activity, either F2F or as homework.

Ask the students to recombine into groups of three with a person they did not work with for the first activity.  They will need the notes they just took AND the answers they wrote as homework for the online comprehension questions in front of them.  Prepare a set of discussion questions that demand students use both of these resources.	Comment by Catherine C. Baumann [2]: One purpose of this lesson is to work through the content of the text to the point where you can be relatively sure everyone has understood it.  	Comment by Catherine C. Baumann [2]: Designing the discussion questions in this way integrates their homework, the day’s first activity, and the notes they took.  Since this lesson is also targeting IH/AL, your questions should elicit cohesive, paragraph-like spoken language.  You will want to design these two sets of questions (homework and in-class) simultaneously, to make both more purposeful and make integration possible.  

Walk around the room and let each group choose a discussion question from slips of paper you have prepared (or hand out the questions if you want to target groups).  Along with the discussion question, each slip should also list 3-4 of the targeted adverbs from the grammar; students MUST use them when they respond.  Each small group is going to become “experts” for their question.  Give the groups 3-5 minutes to prepare.	Comment by Catherine C. Baumann [2]: Even though it is artificial to force students to use specific forms, because these adverbs are useful in talking about events, it makes sense to foreground them.

While students are preparing their responses, hand out “Q” cards.  This can be a small square of paper with a “Q” on it (or whatever letter starts the word “question” in your target language).  While listening to one student or group respond, others listening MUST ask a question, and “play” their card.  	Comment by Catherine C. Baumann [2]: When you are having a discussion like this, with small groups (or individuals) responding or reporting, knowing they MUST ask a question makes them listen in a different way.  You can also create “C” cards (for “comment”) or “E” cards (“elaboration”) or “D” for “disagree.”  Not only do these simple interventions encourage students to listen and participate, they bring more student<->student interaction, rather than instructor->student.


Hand out a chart or table to each student where they can keep track of each question and take notes on the response.  Don’t forget to remind students to refer to the responses to the online questions they brought with them and the day’s first activity as they work in their group to prepare responses to their question.

Taking turns, have each group read their question and answer it.  The other groups should listen and take notes.   Each student must ask at least one question (or request for elaboration, or comment, or disagreement).  	Comment by Catherine C. Baumann [2]: Try to stay out of the discussion and let it be driven by the students.  Take the role of a “scribe,” noting details on the board and providing unknown vocabulary, when needed.	Comment by Catherine C. Baumann [2]: Why are they taking notes?  Because they will need this information for homework and the next class meeting.  Or, collect the notes to use for formative assessment (or have the students take a picture of their notes and send it to you).

Create a paragraph-length cohesive text that recycles language and themes from the original text, the online comprehension questions and the in-class discussion questions.  Read it aloud and have students do a recall protocol activity.  The text should be read twice, students can take notes, then write their protocols in English or the TL, depending on the activity.  Collect as formative assessment, looking for control of vocabulary, content, and text organization.	Comment by Catherine C. Baumann: https://canvas.uchicago.edu/courses/29001/assignments/259333?module_item_id=1066493 Choose from one of the variations in order to give students practice with any targeted skills.  The variation you choose will also determine whether the students respond in English or the TL.


Post-F2F, using same text	Comment by Catherine C. Baumann [2]: Don’t hesitate to use a (video,aural,reading) input twice!  When students re-read or re-view or re-listen, they are processing differently and comprehending more fluently that the first time.  Our learners too rarely get a second pass at materials.  It also takes pressure off of you as the instructor to find multiple useful inputs.

Students read the text a second time, adding more details to the initial responses to the online questions and to the questions that were dealt with in the F2F discussion.  Think about the characters in other characters from texts that have been read in the class.  Choose one of them, and compare that character to the one just read about on the basis of: description of parents, mentions of nature, internal feelings.  Create a Venn diagram comparing these two characters.  Use specific details from both texts in your diagram.	Comment by Catherine C. Baumann [2]: Be sure to assign a DIFFERENT ACTIVITY for the second exposure.  It makes the learners listen in a more directed and specific way.  This activity has students connecting information from an earlier text to new material, and threading themes that are integral to the course itself.	Comment by Catherine C. Baumann [2]: There are many graphic organizers (GOs) that can help students comprehend the organization of more Advanced-level texts.  Using GOs to process texts provides students with top-down reading strategies. Additionally, using visual materials helps learners with different learning styles. (http://carla.umn.edu/cobaltt/modules/strategies/gorganizers/EDITABLE.HTML )

Watch the tutorial online about contrastive adverbs (e.g. on the other hand, however, instead) and do the online quiz.  Use 5 of them to write sentences that compare the characters in your Venn diagram.	Comment by Catherine C. Baumann [2]: Again, this grammar assignment targets language the learners will need to do many of the activities in the next F2F session.  It also builds on the work they did with adverbs the previous session.  Quiz provides formative assessment.


F2F Activities, Day 2

Before class starts, tell students that all of the information generated in class today (as well as the session before) can/will be used in a writing assignment.  	Comment by Catherine C. Baumann: If you intend for students to do this, always tell them ahead of time.  You also may want to describe the writing assignment at this point, so that students can target information and input from the day’s interactions.

Prepare a task-based activity.  The central question will be: Which element (parent, nature, feelings) most defines the main character?  How does this character compare to others we have read?	Comment by Catherine C. Baumann [2]: Lee, J.  “Tasks and Communicating in Language Classrooms,” McGraw Hill, 1999. 

Students begin with a jig-saw activity.  In pairs, they compare their Venn diagrams, exchanging information and taking notes.  If a pair compared the same 2 characters, they add more details.  If a pair compared different characters, they add details about the new character to their diagrams.  After 3 minutes, find a new partner and add more details.  Do one more cycle, with one more partnering, if your class size allows.	Comment by Catherine C. Baumann [2]: This activity gets the students warmed up, builds and expands on material from the homework, and provides them with language to use for the next step of the task.	Comment by Catherine C. Baumann [2]: In this and all pair/group activities, always give students a time limit that is slightly less than the amount of time you think they need; it keeps them focused.

Now combine the students into groups of 3 – ideally with partners they have not worked with yet (depending on the size of the class).  The question is: Which element most defines the main character?  How does this character compare with others?  The group must reach a conclusion, and have 4-5 reasons for their choice.	Comment by Catherine C. Baumann [2]: “Forcing” pairs to come to a conclusion makes them negotiate meaning.  This is a frequent technique in task-based activities.

As students work together, hand out one Q-card and one E-card (for “elaboration”) to each student.  Also, hand out a grid that will facilitate note-taking during the class discussion, and form a frame for the assigned post-F2F essay.	Comment by Catherine C. Baumann [2]: Be sure to remind students about the essay they will write, based on the class discussion.  Knowing they can use all of the language in the discussion will compel them to take more detailed notes.

Whole-class discussion: Which element most defines the character?  Each group reports and takes (multiple) questions from others.  Make sure that all students play their Q and E cards!  Students take notes.  Instructor facilitates – does not lead!  If possible, take vote at conclusion of discussion.  	Comment by Catherine C. Baumann: It isn’t enough to simply plan “a discussion.”  One must structure class activities at the IH/AL level just as tightly as at the N/I levels.  The more highly structured, the more STUDENT output.  Keep in mind, you want Advanced-output here: longer stretches of cohesive, organized language.  That will not happen in an instructor-fronted “discussion.”	Comment by Catherine C. Baumann [2]: Remember that the purpose of the task-based activity is not to come to a fixed (i.e. instructor-identified) conclusion, but rather to have the students discuss a topic in a purposeful way.


Post F2F
Using the text and notes (and all materials generated over the past 2 class meetings AND homework), students write an essay identifying the element the most defines the main character and giving text-based reasons for your answer.  P1: element and briefly why, Ps:2+3+4, reasons and evidence, P5: conclusion.  Students must use 6-8 of the targeted adverbs in their essays.	Comment by Catherine C. Baumann [2]: Students become more motivated to do homework when it plays a key role in F2F activities and subsequent assignments or tasks.	Comment by Catherine C. Baumann [2]: Carefully structuring writing assignments helps students know what you expect, focus their writing, and ultimately produce better output.



