Curriculum Design Cycle: Eating Habits and Health 
Level: IL

https://www.youtube.com/watch?v=WSWPgFkUUeU

Homework assigned Pre-F2F

Read about command forms in English and do the exercises. You can do each exercise twice to correct errors. 

Study the food vocabulary presented in your textbook. Do the drop-and-drag quiz to put food into different categories (dairy, meat, fruits/veggies, grains).

Listen to the YouTube Howcast about healthy eating habits.  Do online comprehension checks (usually machine-scored T/F or M/C items).  You may listen multiple times and redo comprehension checks until you answer correctly.	Comment by Catherine C. Baumann: Discrete checks are a first pass at demonstrating comprehension, and serve as formative assessment. 

Choose 2 of these terms and create a word field based on the language you hear (and see!) in the recording.	Comment by Catherine C. Baumann: Get students organizing vocabulary, not just listing it.
Key terms: healthy, meals, foods you see!
Your word field should have at least 10 items, try to include adjectives and nouns.

Listen again and make a list of all the verbs you hear used in the command form.	Comment by Catherine C. Baumann: I targeted this language so students can use it in their summaries and in the in-class activities.

Listen a final time and summarize the report in 2-3 sentences , write this out and bring to class.	Comment by Catherine C. Baumann: Students will also use these summaries in face-to-face activities the next day.	Comment by Catherine C. Baumann: The way you set up activities for students while they are listening should:
1. have them create language that will be integrated into face-to-face activities, and
2. impact the way in which they listen














F2F activities, Day 1	Comment by Catherine C. Baumann: When the homework students have done in preparation for in-class activities is integrated the next day, you can hold them accountable.  They soon learn that doing the homework makes it possible for them to engage more fully (and use more language) in class.
Avoid the temptation to replay the YouTube recording “just in case.”  This sends the messages that:
1. I didn’t really need to do this after all, I wasted my time, or
2. If I didn’t do it, it’s okay!  I can get by
Seeing that all students come prepared to participate also serves as informal assessment.

In pairs, compile your word fields.  Use only the target language!  Students who have chosen the same key term can compile into one large field.  Then groups can find or create links between the fields.  Once fields based on videos are finished, students should add 4-6 other vocabulary words they know to the fields.	Comment by Catherine C. Baumann: This is a vocabulary activity that also serves as a warm-up.  Note that students are integrating their homework into this class activity.  It also encourages students to link new vocabulary to the vocabulary they learned in the videos.

Comprehension questions. Listen to the HowCast and answer the questions. Structure so that students can work in pairs purposefully and meaningfully. As a follow-up, pairs create summaries.	Comment by Catherine C. Baumann [2]: Instead of all students working from the same list of questions, have pairs of students with separate lists. Then they can compare and fill-in. The structure makes the pair work necessary to complete the activity.

Form new groups of 3. Work with someone you didn’t work with in your pair. Share your summaries about the Howcast and then combine them.  
One person will organize the combined summaries, one person will look up language as needed, one person will be ready to report orally to the class.  	Comment by Catherine C. Baumann: This structure is an example of role interdependence. By assigning specific roles or tasks in each group, I can differentiate to accommodate learner levels and ensure that the group collaborates.

While students are combining their summaries, hand out “Q” cards.  This can be a small square of paper with a “Q” on it (or a “?”, or whatever letter starts the word “question” in your target language).  While listening to one student or group respond, others listening MUST ask a question, and “play” their card.  Collect the card from a student after it has been “played”.   	Comment by Catherine C. Baumann [3]: When you are having a discussion like this, with small groups (or individuals) responding or reporting, knowing they MUST ask a question makes them listen in a different way.  You can also create “C” cards (for “comment”) or “E” cards (“elaboration”).  Not only do these simple interventions encourage students to listen and participate, they bring more student<->student interaction, rather than instructor->student.


Groups share summaries with class.  Students play their “Q” cards.  As students listen they can add more details their summaries.  	Comment by Catherine C. Baumann [3]: Once students get used to this format, you no longer have to “run” the discussion.  If you wish to provide informal assessments (affirmations of student responses, or corrections) you can – or let students ask the questions or make the comments themselves.

Now collect all the verbs in the command form from the Howcast.  See if students remember what language came after the “commands”.	Comment by Catherine C. Baumann: Integration of homework into in-person class activities.


Assign students to re-listen to videos again for next class meeting (see next homework).

Model the 1-2 minute report you are assigning for the next meeting (see below).	Comment by Catherine C. Baumann: Whenever you ask students to present, it’s important to model EXACTLY what you want them to do.  In this case, emphasize:
1. How the topic relates to the information in the original inputs
2. I’m not reading to you, I’m presenting information
3. I’m limiting myself to the time allotted
4. Create a short handout with a few vocabulary items?






Post-F2F (using same video input)	Comment by Catherine C. Baumann: Don’t hesitate to use a (video, aural, reading) input twice!  When students re-read or re-view or re-listen, they are processing differently and comprehending more fluently that the first time.  Our learners too rarely get a second pass at materials.  

Watch the YouTube Howcast again.  Write down the full commands you hear. Create one additional command that contributes to healthy eating.	Comment by Catherine C. Baumann: Be sure to assign a DIFFERENT ACTIVITY for the second exposure.  It makes the learners listen in a more directed and specific way.

Based on the language you hear in the videos, use the Internet to get learn more about something that interests you.  (Alternative: instructor assigns topics based on or related to the video content.)  It might be a nutritional term, or a food.  Prepare a 1-2 minute report about this detail to present in class on Day 2.	Comment by Catherine C. Baumann: Get the students to go beyond the input in meaningful ways, and let them pursue their own interest and use online resources.	Comment by Catherine C. Baumann: See note above about modeling this for students. 


F2F activities, Day 2

Before class starts, tell students that all of the information generated in class today can/will be used for a writing assignment.  They should take notes, and try to gather as many details as possible.	Comment by Catherine C. Baumann: If you intend for students to do this, always tell them ahead of time.  	Comment by Catherine C. Baumann [2]: Having a writing activity that is based on a class discussion also makes it unlikely that students can do this using machine-generated language.

Students present videos they created on topics.  Audience takes notes.  Use “Q” cards?	Comment by Catherine C. Baumann: You may wish to create a worksheet for students to take notes with a table: Student name, topic, how it relates to videos, information, new vocab.
If you have a small class, all students can present.  If you have a larger class, you may want to have students post and view these in the LMS ahead of time.

Elicit list commands from students. Have students share their additional healthy suggestion.	Comment by Catherine C. Baumann: Again, integrating homework makes it meaningful and holds students accountable.

Students will work in pairs. Interview each other by forming questions based on the commands.  Take notes of your partner’s responses. Each student will report on their partner.  (Others listen and ask questions – if time allows.)	Comment by Catherine C. Baumann: It’s up to you how these pairs are made.  You can let students pair up on their own, or partner students according to strengths, language levels, or any other factors.

Draw a continuum on the board: 
unhealthy  -  -   -   -   -   -  -   -   -   -    -   healthy
habits                                                        habits
Based on their own responses, each student decides where they belong on a continuum, writes their name, and tells why with a few sentences. 

Whole-class discussion: does our class healthy have healthy habits?  Let students discuss this in their pairs first, using data from continuum and other notes.  Pairs must come to a conclusion: healthy or not?  Then have class discussion, with instructor facilitating.	Comment by Catherine C. Baumann: Don’t forget to remind students to take notes to use for writing assignment!	Comment by Catherine C. Baumann: “Forcing” pairs to come to a conclusion makes them negotiate meaning.  This is a frequent technique in task-based activities.

Post F2F
Using details and notes, write a blog about healthy eating habits.  P1: why eat in more healthy ways, P:2+3, things to do that are more healthy and why, P4: conclusion.  Use two topics from your classmates’ presentations (not your own!).	Comment by Catherine C. Baumann [3]: This essay assignment effectively expands the work of the last two F2F meetings into a writing activity.  It also invites use of the command forms. Note that the writing product is something students may produce in the real world.
