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Purpose and Objectives for this Weekend’s Workshops

» review comprehension models

» review reading assessment criteria, introduce listening
» compare reading/listening skills

» begin to brainstorm inputs

» examine issues around authenticity

» provide frameworks for alignment of listening input selections

Fl UNIVERSITY of CHICAGO

LANGUAGE CENTER From Reading to Listening



88| | JNIVERSITY of CHICAGO

LANGUAGE CENTER From Reading to Listening



Comprehension Models — how do readers “comprehend”?
Figure 1.7. Comprehension: A reader-based perspective.
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Figure 2. The consiructivist model. A maodel of the interaction of text-hased and
extratext-based components in L2 wext reconstraction.

(Bernhardt, E. B., 1991)
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Testing Productive Skills, Testing Receptive Skills

Productive Skills (speaking, writing)

v’ can see how learners construct
meaning to accomplisk a speaking
or writing task \&9

v’ can directly r'k«‘cc’, what the
learner r: \Q&,(“ =S

v compareg..at sample of produced
language with assessment criteria

v’ can re-listen or re-read this
evidence
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Receptive Skills (reading, listening)

v

v
v

still need to see learners’ constructed
meaning \$6

compatible with /\Q,‘:/'\,.'ehension models
can’t directly <</(f\ .ve what is happening
in the Ie7\$0\<a\, head (the constructed
meaning)

have to design tasks to get the evidence
we need in order to compare it to
assessment criteria
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Intermediate Reading Proficiency Assessment Criteria
(Function, context, content, text type, accuracy)

e comprehend text that conveys basic information simply

* loosely connected sentences, questions, phrases
e at ease with a broad range of topics pertaining to daily life
e comprehend texts related to personal, social, or academic contexts

e understand adequately, both the overall message as well as some details, despite
gaps and misunderstandings
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Advanced Reading Proficiency Assessment Criteria
(Function, context, content, text type, accuracy)

e comprehend descriptions and narrations that convey information with
some complexity, including timeframes and details and cohesive devices

e organized discourse using multiple cohesive devices
e topics of personal and public interest,
e personal, professional, academic contexts

e understand and differentiate the overall message and details, accommodating

occasional gaps and misunderstanding by using contextual clues and other
knowledge
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.
Testing Speaking Proficiency
With language, learners, and curriculum in mind:

-> identify the outcomes using Proficiency Guidelines as construct
-> review functions (assessment criteria)

-> how to get evidence?

-> formulate valid test tasks

-> gather evidence (conduct the test)

-> rate and assign level
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Testing Reading Proficiency
With language, learners, and curriculum in mind:

-> identify the outcomes using Proficiency Guidelines as construct
-> review functions (assessment criteria)

-> how to get evidence?

-> find appropriate inputs

-> design aligned test tasks

-> gather evidence (conduct the test)

-> rate and assign level
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-> find appropriate inputs

Intermediate Reading Proficiency
Assessment Criteria

e comprehend text that conveys basic
information simply

* loosely connected sentences,
guestions, phrases

e at ease with a broad range of topics
pertaining to daily life

e personal, social academic transactions
e understands adequately, both the
overall message as well as some details,
despite gaps and misunderstandings
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Advanced Reading Proficiency Assessment Criteria
e comprehend descriptions and narrations that
convey information with some complexity,
including timeframes and details

e organized discourse using multiple cohesive
devices

e topics of personal and public interest

e personal, professional and academic contexts
e understands and differentiates the overall
message and details, accommodating occasional
gaps and misunderstanding by using contextual
clues and other knowledge
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Examples of reading inputs at the Intermediate and Advanced Levels
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BREAK
stretch...
have some tea or coffee...

open the window....
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Comparing Listening and Reading
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“

can reread, refocus

no imposed “speed”

can see breaks, punctuation
rereading is easy

can focus on a single word or phrase
recognize words without knowing
pronunciation

can mark up text

images may aid comprehension
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immediate, ephemeral

fast!

hard to recognize breaks between words
relistening not the same as...

hard to single out specific words/phrases
intersects with pronunciation

no access to text!

accent may play a role
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Interactive Listening Passive-Active Listening

* Listening as engaging in a * Listening as an audience to store information
conversation for a delayed engagement

e Attention is on the interlocutor, the e Attention is entirely on context, what you hear,
discourse, context, what is being said, and purpose (i.e., what you’re going to do with
and your response/ turn or decision the information)

not to respond
Context

An op ed professional

academic

Role Purpose
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Intermediate Listening Proficiency Assessment Criteria -> find appropriate inputs
e comprehend speech that conveys basic information Basic information
simply

Loosely connected

* loosely connected sentences, questions, phrases ,
Range of topics

e at ease with a broad range of topics pertaining to
. Comprehend
daily life

Personal-social
e personal, social academic transactions

Personal-transactional
e understands adequately, both the overall message as Personal-academic
well as some details, despite gaps and
misunderstandings
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Advanced Listening Proficiency Assessment Criteria -> find appropriate inputs

e comprehend descriptions and narrations that convey

information with some complexity, including timeframes descriptions
and details .
narrations
* organized discourse using multiple cohesive devices complexity
* topics of personal and public interest detailed information

e personal, professional and academic contexts organized discourse

e understands and differentiates the overall message and public interest
details, accommodating occasional gaps and
misunderstanding by using contextual clues and other

knowledge

social professional academic
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The Chicago Approach to Proficiency-Oriented Assessment-Driven Reverse Designed Language Pedagogy

“What is evaluated reflects the de facto curriculum, and how it is evaluated reflects the de facto philosophy of learning and teaching.” Kern, 2000

CURRICULUM -> OPERATIONALIZATION <-
How EXACTLY will the learner
Policies demonstrate the Construct? What will |
have the learner do?
Materials I need specifically designed
ASSESSMENT TASKS
Activities
o that are authentic: the tasks mimic or
imitate the types of functions learners will
Assignments perform in the real world
and ¢ with rubrics that ensure reliability: the
grading is fair and consistent and reflects
Formative Assessments the criteria of the construct
Evidence for me and my learners
that they are making progress toward End-of-sequence tests that measure
outcomes. Provide opportunities for me performance on targeted functions are
and my learners to make interventions. Summative Assessments

ACCOUNTABILITY
How do | ensure that learners successfully reach
the identified outcomes?
What methods and strategies will | deploy?

I Performance on the assessment tasks

REVERSE DESIGN IS AN ITERATIVE PROCESS

Is my curriculum working? Tweak policies, materials, activities.

Are my outcomes realistic? May need to revise outcomes up or down.
Reteach, retest, reevaluate, informed by the evidence from my assessments.

CONSTRUCT
Target Functions

What can the learner do?
How well?

We use the ACTFL
Proficiency Guidelines as a
source for our construct.

The Guidelines are
“descriptions of what
individuals can do with
language in the four skills in
real-world situations in a
spontaneous and non-
rehearsed context” (ACTFL
2012)

measures learners’ ability to carry out the target functions]
and is my evidence that they can function in the target language use domain.

TARGET
LANGUAGE

USE DOMAIN

Where are the
learners using
language in the real
world? What
knowledge, skills,
and abilities do
they need to

function there??

TARGET
LANGUAGE

USE DOMAIN
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S
IN BREAK-OUT ROOMS

e brainstorm examples of listening inputs in the target language use domain
e remember: real world listening in Southeast Asia
e consider the differences in the 2 teaching contexts of North America and Asia

 try to come up with different examples of inputs in multiple topics (content) and settings
(context) tied to the assessment criteria

e don’t worry about authenticity — we will explore that tomorrow!!

Each group will be asked to create a document with the list of inputs they came up with and
send it to Beth — sealc@intl.wisc.edu

Fl UNIVERSITY of CHICAGO

LANGUAGE CENTER From Reading to Listening



S
CONSULTATIVE DEBRIEFING

e did any issues arise in your brainstorming?

e what might be challenging in your language?

e consider the differences in the 2 teaching contexts of North America and Southeast Asia
e specific challenges related to topics? intermediate or advanced level?

e other comments to share?
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