The following are three examples of materials development templates (oral proficiency, content-based, project-based).

Template for Oral Proficiency Lesson Development
(Typically for Novice to Intermediate Levels)

[bookmark: _GoBack]MAIN COMPONENTS:
I. LEVEL
· OBJECTIVES: 
- Functional objectives: 
- Language objectives:  
II. PROCEDURE:
· PRE-ACTIVITY: 
· Overview

· Pre-teach key elements

· MAIN ACTIVITY:

· Presentation: Presentation of language functions in context (focus on interpretive mode, comprehension)
· Guided Practice: Exercises to process input in context (focus on bringing comprehension to production) 
· Open-ended (Communicative) Practice: Real life situation, authentic tasks using new language functions (focus on oral interpersonal mode)

· POST ACTIVITY 
· Follow up: homework (focus on written interpersonal & presentational modes)





Template for Content-Based Lesson Development
Using Authentic (Audio/Video or Written) Text

MAIN COMPONENTS:
I. LEVEL: elementary/intermediate/advanced
· [bookmark: _Hlk63523394]OBJECTIVES: 
- Content objectives: 
- Language objectives:  
II. PROCEDURE:
· PRE-ACTIVITY: 
- Create a purpose by giving overview of the text genre, title, etc.
- Activate background knowledge 
- Anticipate new information: prediction + introduction of key vocab 
· MAIN ACTIVITY:
- Getting general information:
i. Confirming predictions (made in Pre-activity)
ii. Mapping the text (highlighting main topics in the text)
- Getting specific information: (via communicative activity/task-based: create a schedule, create diary entries, solve problems, role play, etc.)
- Language focus: 
i. locating vocabulary, expressions in context
ii. identifying grammatical features in context (making educated guesses based on surrounding clues)
iii. use the vocabulary, expressions, and grammatical features in new contexts (first in controlled exercises such as fill- in- the-blank and then in more open-ended tasks).  
· POST ACTIVITY 
- Evaluating, analyzing, synthesizing information
- Integrating other skills (speaking, writing, etc.)
Template for Project-Based Lesson Development

By Maria Carreira
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	The target student population

	
Proficiency level (see the ACTFL Proficiency Guidelines and Can-do Statements)
 

(1) Rank your students’ mastery of the three modes of communication (interpersonal, presentational, and interpretive). Assume a “typical” learner profile.




(2) Rank your students’ mastery of the four skills (listening, reading, speaking, writing)



Is this a mixed class?




	Theme and problem

	(1) What is the theme of the project? Is it age appropriate? The theme is the general idea. It is usually described in terms of a noun or short phrase: e.g. the pandemic





(2) Within the above theme, what is the real-world problem or driving issue that this project addresses? The driving issue is typically described in the form of a sentence. How the pandemic has affected the Latino population in Southern CA. 






(3) Are the theme and driving questions engaging?  Are they age appropriate? Is the driving question authentic (by which definition)?








	The product(s)

	
What is/are the products? Is the problem or driving issue addressed by the product(s)?




What skills and modes of communication does the creation of this product require?





What is/are the proficiency level(s) of the product(s)?




Within Bloom’s taxonomy, what is the cognitive level associated with the product(s)?





Are these input oriented products or output oriented products?




Are there authentic models and sources of information in the target language available to students? Are these accessible?




What are some of the main grammar points that learners need to master in order to produce these products? How are these taught?





	The process

	
What does the information-gathering (also called information collecting) stage of your project look like?

1. What kind of information do students need to access in order to produce the final product? How do students gain access to this information? What strategies help differentiate instruction at this stage? What does formative assessment look like at this stage?





	1. What does the information-processing stage of your project look like?

2. Do students work with authentic models? What kinds of activities help students focus on essential aspects of language? What strategies and tools help differentiate instruction at this stage? What kinds of activities help students focus on the elements of a well-designed product? What does formative assessment look like at this stage?





	1. What does the information presenting stage of the project look like? 

2. Is the presentation of products broken up into steps?
How is final product presentation structured or organized? 


3. What strategies and tools help scaffold instruction so that student can present products? 





	Assessment

	How are the intermediate pieces of the product being assessed? (e.g. daily exit cards)




How is the final product being assessed?




How are students held accountable for individual, as well as group work?





	Implementation of the principles of Differentiated Teaching

	How is instruction being differentiated to respond to the needs of learners at different levels of readiness or with different interests, needs, and motivations? 

What tools of differentiation are being used? If this is a mixed class, what is being done to address the needs of both populations (i.e. HLLs and L2Ls)?


Tools of differentiation include: Group work, centers, agendas, mini-lessons, formative assessment, exit cards, flexible grouping, etc.


	Other uses and adaptations

	
What are some ways in which this project can be adapted? For example, how can it be used at a different educational level or at other proficiency levels?







